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Abstract
In this paper, we examine the intersections of parental
support and family socioeconomic background within
an undergraduate sample (N= 596) in amid-sized Cana-
dian Prairie city. Coresidence, financial support, and
parental and professional financial advice are exam-
ined as types of ‘family capital’ that may be distributed
unequally across socioeconomic groups. In keeping
with previous literature, findings showed that students
whose parents had university education and higher
incomes received more robust coverage of their hous-
ing and school expenses. Students whose parents were
university-educated were also more likely to be liv-
ing with a parent, though no relationship was found
between parental income and coresidence. Contrasting
with previous literature, few relationships were found
between socioeconomic background and receipt or
influence of financial advice. These results contribute to
the literature by generalising claims about family capital
to a Canadian student sample, where relatively few stud-
ies have empirically examined intergenerational trans-
fers as mechanisms for transmitting privilege during the
transition to adulthood. With increasing demands for
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higher education and simultaneous declines in govern-
ment subsidisation of its costs, disparate access to family
capital is likely to intensify the reproduction of social
inequality across generations.

RÉSUMÉ
Dans cet article, nous examinons les intersections entre
le soutien parental et les antécédents socioéconomiques
de la famille au sein d’un échantillon d’étudiants de
premier cycle (N = 596) dans une ville canadienne
de taille moyenne des Prairies. La coresidence, le sou-
tien financier et les conseils financiers parentaux et
professionnels sont examinés en tant que types de ‘
capital familial ’ susceptibles d’être répartis de manière
inégale entre les groupes socioéconomiques. Confor-
mément à la littérature antérieure, les résultats ont
montré que les étudiants dont les parents ont fait des
études universitaires et ont des revenus plus élevés
bénéficient d’une couverture plus solide de leurs frais
de logement et de scolarité. Les étudiants dont les
parents ont fait des études universitaires sont égale-
ment plus susceptibles de vivre avec un parent, bien
qu’aucune relation n’ait été établie entre le revenu des
parents et la coresidence. Contrairement à la littéra-
ture précédente, peu de liens ont été établis entre le
milieu socio-économique et l’obtention ou l’influence
des conseils financiers. Ces résultats contribuent à la
littérature en généralisant les affirmations sur le cap-
ital familial à un échantillon d’étudiants canadiens,
où relativement peu d’études ont examiné empirique-
ment les transferts intergénérationnels en tant que
mécanismes de transmission des privilèges pendant la
transition vers l’âge adulte. Avec l’augmentation de la
demande d’enseignement supérieur et la diminution
simultanée des subventions gouvernementales pour ses
coûts, l’accès disparate au capital familial est susceptible
d’intensifier la reproduction de l’inégalité sociale entre
les générations.
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INTRODUCTION

Young people’s transitions to adulthood are frequently undertaken with the support of parents.
From the end of adolescence to the early 30s, children may receive assistance through parents’
shared living arrangements, payment of tuition or other expenses, provision of financial advice,
or even assistance with a down payment on a home (Kozicka, 2017; LeBaron et al., 2018; Mitchell,
2006; Padilla-Walker et al., 2012). Family support to young adults is not a new phenomenon
(Comacchio, 1999), nor are lengthy transitions to adulthood (Mitchell, 2006; Settersten & Ray,
2010b), but these trends appear to at least partially reflect new economic realities faced by young
entrants to the work market—notably those of globalisation (the outsourcing of work to other
countries), automation (the replacement of human labour by technology) and the growth of the
knowledge economy (the changing set of skills and training desirable to employers) (Advisory
Council on Economic Growth, 2017; Newman, 2012). In Canada, researchers have identified chal-
lenges facing young adults, including precariouswork (Cairns, 2017; Foster, 2012; Galarneau et al.,
2013; Worth, 2018a), increasing costs of home ownership (Catherall, 2017; Clark et al., 2018; Dan-
gerfield, 2021; Sawatzky, 2016), tuition rates that have outpaced inflation (Shaker & Macdonald,
2015) and high student debt loads (Statistics Canada, 2020a). In some cases, parental support
buffers young people from financial strain, whereas in other families, intergenerational transfers
may help children accumulate savings, climb the housing ladder or participate in higher educa-
tion (Mazurik et al., 2021; Ploeg et al., 2004; Roberts et al., 2016; Swartz et al. 2011; Turcotte, 2007;
Worth, 2021). This support polarity hints that parental buffers and resources are implicated in the
social reproduction of privilege and disadvantage, where parental support reifies existing social
inequalities, including those related to socioeconomic class (Furstenberg, 2015; Seltzer & Bianchi,
2013; Settersten & Ray, 2010b; Waithaka, 2014; Worth, 2018b).
Among university-attending young adults in particular, parental support often functions as an

appreciating investment in the child’s future independence and success (Settersten & Ray, 2010a).
Such support may insulate students from student and other debt (Houle, 2014), permit focus on
studies as opposed to working (Worth, 2018b) and facilitate degree completion (Hamilton, 2013),
though it may also undermine grade-based performance and self-efficacy (i.e., perceived compe-
tence in one’s ability to achieve one’s goals, seeHamilton, 2013;Mortimer et al., 2016). Since higher
education is increasingly important among young entrants to the job market (Advisory Council
on Economic Growth, 2017; Arnett, 2016; Newman, 2012), differential access to family resources
among university-attending youth may be especially important as a mechanism of increasing
social inequality.
In our research context of Saskatchewan, a challenging financial support landscape has per-

sisted and deepened in recent years. The 2022 provincial budget included a $740million allocation
for education, which—when adjusted for inflation—amounts to a 2.6% reduction in spend-
ing (University of Regina Students’ Union, 2022). Most of this spending, however, has been
directed towards capital investment projects (i.e., physical assets). Between 2020 and 2021, the
province’s undergraduate tuition fees rose by 5.7%—the second biggest increase nationally after
Alberta—bringing the average domestic full-time tuition fee to $6882.50 (in comparison to a
national average of $6580; see Statistics Canada, 2020b). For the 2022–2023 year, undergradu-
ate tuition rose again between 3.7% and 3.8% over the prior year (Ratzlaff, 2022). Despite the
lower cost of living in Saskatchewan’s university cities (i.e., Saskatoon and Regina) as com-
pared to Canada’s most expensive university cities (e.g., Vancouver and Toronto), the cost of an
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undergraduate education in Saskatchewan is nonetheless substantial in the context of most
young adults’ lives. Rapid post-pandemic inflation in 2021 and 2022 has further affected the uni-
versity environment by making steeper and continued tuition hikes likely in the near future,
and rendering students’ ability to afford tuition more difficult as other key living costs rise. As
noted above, inflation also prevents government funding from stretching as far. While provin-
cial government supports are currently available for postsecondary students, the Government of
Saskatchewan set its 2022–2023 student loan support level at a maximum of $6000 per 8-month
academic year, contingent upon financial need (calculated as total student resources minus edu-
cational costs; see Government of Saskatchewan, 2022). Considered against an estimated $1500
monthly cost of living for a solo renter in Saskatchewan’s university cities (Livingcost, 2022), this
level of aid is minimal. Moreover, neither the province nor its universities offer specific finan-
cial support to first-generation university students. The most recent Canadian Census showed
Saskatoon as the city with the fourth-highest increase in parental coresidence from 2016 to
2021, with 26% of the city’s 20 to 34-year-olds living with at least one parent (Statistics Canada,
2022b) and national analyses point to Saskatchewan as the province with the worst intergenera-
tional mobility deterioration between Baby Boomer andMillennial birth cohorts (Connolly et al.,
2021).
In light of the broader literature on parental support, and the difficult financial circumstances

for postsecondary students in our provincial research context, this paper examines the intersec-
tions of parental support and family socioeconomic background within an undergraduate sample
in Saskatoon, Saskatchewan. Coresidence, financial support, and parental and professional finan-
cial advice are examined as types of ‘family capital’ within a family’s wide-ranging ‘stock of
resources’ thatmay be distributed unequally across socioeconomic groups, and thereby contribute
to persisting intergenerational inequalities (Waithaka, 2014). While employing Waithaka’s broad
theoretical framework—with its roots in Bourdieusian theory (2014 , p. 472; Bourdieu, 1986)—
encourages us to recognise that various forms of capital work intersectorally in families to help
(or hinder) a young adult’s financial position and associated opportunities, we centre our anal-
ysis on capital exchanges related to finances for two compelling reasons. First, the climate of
fiscal austerity, turbulence and rapid inflation in our provincial postsecondary research context
(and, indeed, nationally) that we have outlined above suggests that postsecondary students across
sociodemographic positions are in a time of particular urgency vis-à-vis access to economic capi-
tal. Second, our focus on financial (and,most often,material) dimensions of family capital enables
us to consider how intergenerational financial transfers of various kinds in turn contribute to the
reproduction and accrual of other resources and forms of capital.

LITERATURE REVIEW

Intergenerational transfers come in many forms (Worth, 2018b), and while many are associated
with parents’ social class, there are nuances depending on the operationalisation of socioeconomic
background, type of intergenerational transfer and the context under study. In this section, we
draw on American, Canadian, and Australian research to explore the relationship between family
socioeconomic background and intergenerational support in terms of financial support, coresi-
dence and financial advice. These contexts were justified based on the insufficiency of Canadian
research alone and these countries’ similarities as post-industrial, colonial, English-speaking, pre-
dominantlywhite nationswith liberal welfare regimes. In nearly all studies, family socioeconomic
background is defined by parents’ educational attainment or income, though we take stock of
differences throughout this section.
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Financial support

In the transition to adulthood literature, financial assistance usually refers to adult children (i.e.,
over the age of 18) receiving money as a gift, loan or direct payment from parents, or to parents
partially or fully covering their child’s expenses. The nature and extent of financial assistance has
been clearly related to family socioeconomic background in American and Australian research.
Studies show that parents with higher educational attainment are more likely to provide any
financial support to young adult children (Hardie & Seltzer, 2016; Manzoni, 2016; Schaller & Eck,
2021; Swartz et al., 2011; Wightman et al., 2012), that they provide more frequent financial support
to young adult children (Fingerman et al., 2015), and that they provide on average a greater amount
of money to their children (Fingerman et al., 2015). Parents’ occupational prestige has also been
connected to higher likelihoods of financial transfers and greater transfer amounts (Huang et al.,
2021). Examining socioeconomic status (SES) through household income and histories of welfare
receipt, researchers have found that higher SES correlates with greater likelihoods of providing
financial support (Cobb-Clark & Gørgens, 2014; Padgett & Remle, 2016; Wightman et al., 2012),
more frequent financial support (Fingerman et al., 2015) and greater financial amounts to each
child on average (Cobb-Clark &Gørgens, 2014; Fingerman et al., 2015; Schoeni &Ross, 2005). As a
telling example of this pattern, Wightman et al. (2012) reported that American youth (ages 19–22)
whose families were in the top income quartile received seven times more financial assistance
than youth whose family incomes were in the bottom quartiles. Few studies have examined post-
secondary student samples; those that have evidence correlations between parental income and
provision of financial support to university-attending children (Hamilton, 2013; Padilla-Walker
et al., 2012). A smaller number of studies have found no connection between parental income
or education and the giving of financial support (Hardie & Seltzer, 2016; Swartz et al., 2011) or
amounts of financial support provided (Fingerman et al., 2009). Hardie and Seltzer (2016) offer
as one possible explanation that wealth may be more connected to the amount of support given
and less connected to the dichotomy between whether or not financial support is given. For their
part, Fingerman et al. (2009) interpret this lack of connection as potentially reflecting the blend of
support measured (where their model included both non-tangible and tangible forms of support).
Canadian research on the links between parental financial support and socioeconomic class is

scant; however, Worth (2018b) reported that among the middle-class population in the Greater
Toronto Area (one of the most expensive cities in Canada), parental money transfers for higher
education were an expected norm tied to notions about good parenting. Worth (2018b) highlights
how these money transfers—in addition to parental co-residence, social connections, and care
and emotional support—are just one of many forms of intergenerational transfers that perpetuate
wealth and resource inequalities within Canadian families. Rounding outWorth’s findings, Statis-
tics Canada research demonstrates an overall deterioration in intergenerational mobility across
Canada and a considerable SESparticipation gap in postsecondary attendance favouringwealthier
families (Connolly et al., 2021; Corack et al., 2003). Although the participation gap has narrowed
slightly since the mid-1990s—arguably in response to policy changes concerning student loan eli-
gibility parameters—the national context is one of stagnating intergenerational mobility wherein
the likelihood of postsecondary attendance reflects SES.

Shared living arrangements

Besides providing cash or covering expenses, parents may support young adult children by offer-
ing free or discounted accommodation in their home—a situation commonly referred to as
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‘coresidence’ or ‘parental coresidence’ in family sociology and related fields (cf., Mazurik et al.,
2020; Mitchell et al., 2021). This living arrangement is often motivated by young adults’ pursuit of
financial independence, higher education, career opportunities, home ownership, or other goals
(Roberts et al., 2016; White, 2002; Worth & Tomaszczyk, 2017). Doubling up can also be a strategic
choice among familymembers who lack the financial power to purchase privacy (Mitchell, 2006).
Overall, the relationship between coresidence and parental SES appears to be more ambiguous

than that between financial transfers and parental SES. In addition, it would be fair to say that
claims about socioeconomic status and coresidence are more challenging to untangle given the
number of ways that coresidence is operationalised and measured (e.g., as age of home-leaving
and home-returning, probability of living within the parental home, duration of living away from
the parental home, probability of returning, number of returns to the parental home, etc.).While a
comparison and critique of thesemeasuresmay beworthwhile for researchers to undertake, this is
beyond the scope of the current paper, where our interest resides mainly in exploring connections
between SES and a variety of different parental supports.
Parental or family income has not consistently been related to coresidence. While Schoeni

and Ross’ (2005) American research found that children with more affluent parents did live in
their parents’ home for longer, other studies in the United States have failed to show connections
between parental or family income and probabilities of exiting or remaining in the parental home
(Andersson, 2021 ; South & Lei, 2015; Swartz et al., 2011). In Australia, the opposite pattern has
been found, with children from lower-income families being more likely to be fully independent
(Cobb-Clark & Gørgens, 2014).
Relationships between parental education and coresidence have also shown mixed findings in

the United States. Some American studies show that children with more educated parents are
less likely to be living at home (Fingerman et al., 2015; Swartz et al., 2011) and more likely to leave
home sooner (Goldscheider et al., 2014; Sironi et al., 2015). The opposite findings have been found,
too: American, Australian and Canadian research has indicated that childrenwithmore educated
parents leave home later (De Marco & Berzin, 2008) and children of mothers who worked during
the child’s younger years are more likely to return home (Bilette et al., 2011). Still, other research
reveals no relationships between parental education and the child’s probability of living at home,
their timing of home-leaving, or the likelihood of them returning after an initial leave (Bilette
et al., 2011; De Marco & Berzin, 2008; Krahn et al., 2018; Ward & Spitze, 2007). Finally, findings
have sometimes diverged when considering coresidence and fathers’ versus mothers’ levels of
education (Mitchell et al., 2002; South & Lei, 2015), suggesting the value of examining both.

Financial advice

Besides financial support and coresidence, young adults may experience differential access to
financial advice. While this aspect of financial support has yet to be systematically explored in
the Canadian context, American research has found socioeconomic disparities in access to expert
advice within one’s social network, such that individuals from upper classes have an expert con-
tact within their networkmore often than individuals from lower- and working-classes (Cornwell
& Cornwell, 2008). Affluent households are more likely to access financial advice compared to
middle-class households and lower-income consumers aremore likely to view professional finan-
cial advice in negative terms, seeing it as difficult to come by, expensive, and/or untrustworthy
(Tang & Lachance, 2012; Winchester & Huston, 2015). Class also informs the kinds of issues for
which individuals seek advice, with concerns about debt management and insurance being more
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common among middle-class households and reducing taxes and estate planning being more
relevant to more affluent households (Winchester & Huston, 2015). Class differences also shape
financial socialisation in families. Compared to college students from lower SES families, college
students from higher socioeconomic status families receive more explicit financial parenting (i.e.,
deliberate lessons about financial management, see Serido et al., 2020). Qualitative research sup-
ports and extends this work, albeit with a focus on American families; Luhr (2018) reported that
compared to working-class parents, middle-class parents were more proactive in educating their
child about financial matters, more open about their finances andmore confident teaching finan-
cial skills. By contrast, working-class parents were more likely to doubt their financial skills, have
less detailed conversations about financial topics, and try to shield their children from financial
issues (Luhr, 2018). It remains to be seenwhether access to useful financial advicemay vary across
socioeconomic groups, and how it may differ across national contexts.

Relevant covariates

To highlight the specific role of socioeconomic background, we included several covariates that
have been known to relate to constructs under focus in this study. Within Canadian populations,
age and gender have both surfaced as predictors of homeleaving trajectories, with the odds of
coresidence decreasing over time and with men being more likely to stay in the home longer than
women (Krahn et al., 2018; Milan, 2016). In addition, Canadian research has supported linkages
betweenparental coresidence and child’s personal income and employment,where carrying fewer
resources predicts living at home (Bilette et al., 2011; Milan, 2016; Mitchell et al., 2004). Some
American research has also found age to predict financial support to adult children (Hartnett
et al., 2013). Race and ethnicity have also been connected to living at home and accessing financial
advice (Cornwell & Cornwell, 2008; Milan, 2016). Since international students in Canada are less
likely to work while studying (Statistics Canada, 2019) and are charged higher tuition rates, we
also included international student status as a covariate.

Synthesis

The issue of social reproduction and intergenerational transfers of privilege is not new; it has
been a focus in sociological theorising and research since the inception of the discipline (e.g.,
Marx, 1977). Nevertheless, Canadian studies examining parental resource transfers to young
adults are lacking with some notable exceptions (see Bilette et al., 2011; Mitchell et al., 2002;
Worth, 2018a, 2018b, 2021). Improving the generalisability of this research and narrowing the
focus to specific sub-groups of young adults are important paths forward for bringing nuance
to this field of research. In the United States especially, there appear to be well-established con-
nections between socioeconomic background and financial transfers (both in terms of parental
income and education). Connections between socioeconomic background and coresidence, seek-
ing or obtaining professional financial advice and seeking or obtaining parental financial advice
aremore preliminary and/or showmoremixed results. By examining aCanadian sample of under-
graduate students, in a context and at an historical moment—as noted above—when parental
financial support would be particularly welcomed and/or needed, we hope to broaden the scope
of this literature geographicallywhile investigating these topicswith respect to undergraduate stu-
dents as a sub-population. We also do so with an awareness that assessing dynamics of financial
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support within a context of economic turbulence, yet comparatively (i.e., in international per-
spective) robust state support for postsecondary education may reveal new support patterns and
pathways. By doing so, this paper aims to build on existing work on the transmission of privilege
via parental support.

THEORETICAL FRAMEWORK

Waithaka (2014) has encouraged researchers to use a conceptual framework of ‘family capital’
to investigate how families transmit advantage to and influence young people’s lives through
investments of economic capital (resources with monetary value), cultural capital (resources for
navigating social systems and institutions—such as the postsecondary educational system—to
achieve certain ends), and social capital (social networks and supports). He defines family cap-
ital as ‘the stock of resources a family possesses that can be consumed or invested to enhance
the family’s well-being and functioning’ (p. 472). We propose that Waithaka’s framework offers
a compelling explanation of intergenerational resource transfer and social reproduction in our
Canadian sample, insofar as parents in immediate family contexts offer their young adult chil-
dren economic capital through offers of coresidence and financial support (including ‘resources
with monetary value’ that can contribute to enhancing young adults’ opportunities and well-
being—seeWaithaka, 2014, p. 474;Worth, 2021), and transmit cultural capital by offering financial
advice (Serido et al., 2020). In instanceswhere young adults seek out professional financial advice,
parental exposure to professionals and institutions may serve as an indirect transfer of social
capital and comprise part of the family’s bundle of family capital (as found in Luhr, 2018), or
it may originate entirely outside the immediate family context and derive from a young adult’s
broader supply of community cultural wealth (Yosso, 2005). As we will later discuss, while
Waithaka’s proximate and private notion of family capital forms the core of the young adults’
financial support and advice, three key components of ‘community cultural wealth’—Yosso’s
more broadly conceptualised domains of familial capital, social capital and navigational capital
(2005 ; DaGraca & Dougherty, 2015 )—play a secondary role in providing the necessary capital to
obtain financial support and knowledge. By navigational capital, Yosso refers—much like Bour-
dieu’s cultural capital, but with more emphasis on oppressive environments—to any skills and
strategies that individuals use to navigate through social institutions with structural inequalities
and hostilities. Thus, while (dis)advantages connected to transfers of financially-focused capi-
tal are frequently located within a private and micro-level family context (e.g., Descartes, 2006 ;
Worth, 2018b ), they are not limited to private family contexts and should not be understood as
such.
Whether derived directly from the immediate family context or more proximally from a young

adult’s community cultural wealth, capital connected to financial support and advice can then be
used in postsecondary institutions to earn institutionalised cultural capital (i.e., credentials and
qualifications such as degrees, diplomas and certificates) (Waithaka, 2014, p. 477). Institution-
alised cultural capital can be subsequently converted to economic capital in a manner that is less
obvious—and therefore less ‘censored and controlled’—than direct transmissions of economic
capital or power (Bourdieu, 1986, p. 246; Saraceno, 2014, pp. 4–5). Thus, Waithaka’s theorisation
of institutionalised cultural capital can be understood as comparable to Bourdieu’s understanding
of symbolic capital, whereby resources gained through honour, prestige, and recognition can—in
often unseen or less perceptible ways—advantage and empower individuals as they make their
way through environments such as the university system.
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Like Waithaka, we further posit that there is a strong incentive for immediate families to
invest in this manner when possible because the ‘parental investment framework’ (Waithaka,
2014, p. 474) suggests that families who invest financial resources in their young adult chil-
dren can increase the young adults’ institutionalised cultural capital. That said, we recognise
that such family- or community cultural wealth-based transmissions of capital are wholly or
almost entirely private, non-state strategies for navigating the financial aspects of transitioning
to adulthood while completing postsecondary education. As such, they largely contribute to the
reproduction of social inequalities, although tapping into community cultural wealth and lever-
aging navigational capital for financial support or advice shows possibilities for challenging the
intergenerational transmission of advantage. On one hand, these largely private, non-state trans-
mission dynamics appear striking when noted against a national backdrop of relatively generous
state support for postsecondary-attending youth. Yet, when we consider the economically chal-
lenging environment that postsecondary institutions currently face in our research context, they
can be understood as advantageous and vital to students’ progress and success. To sum up, given
our research context we acknowledge the need for a theoretical framework that sees the complex
and intersecting ways in which various forms of capital affect young adults’ pathways through
undergraduate education (c.f. Kay & Johnston, 2007; Neves et al., 2019); at the same time, we
emphasise the need to place financial capital at the core of our inquiry.

RESEARCH QUESTIONS

The aforementioned research gaps and exploratory focus on the Canadian context led to the for-
mulation of the following research questions: Within this Western Canadian context, how does
family socioeconomic background pattern undergraduate students’ receipt of intergenerational
transfers in the forms of (1) coresidence, (2) financial support, (3) financial advice from parents
and (4) financial advice from professionals? Specifically, we were interested in examining the
following questions:

1. Is living with one’s parents more common among students with more advantaged socioeco-
nomic backgrounds?

2. Is parental financial support more common among students with more advantaged socioeco-
nomic backgrounds?

3. Do studentswithmore advantaged socioeconomic backgrounds report higher rates of receiving
(and using) parental financial advice?

4. Do studentswithmore advantaged socioeconomic backgrounds report higher rates of receiving
(and using) professional financial advice?

PARTICIPANTS AND PROCEDURE

This study was granted ethical approval by the University of Saskatchewan Behavioural Research
Ethics Board. Participants were recruited through an Undergraduate Participant Pool which
includes student participants from a diversity of colleges and programmes. Participants received
one bonus credit towards their final grade in their courses. After providing consent, participants
completed an online self-administered questionnaire which took approximately 20–30 min to
complete. Once complete, participants were given a debriefing form with details of the research.
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Five hundred ninety-six full-time (98.7%) undergraduate students [141males (23.7%), 454 females
(76.3%)] with a mean age of 20.38 years (SD= 2.51; range= 17–33) participated in the study. These
sample characteristics mirror a noted historical trend of college-aged women being more likely to
participate in studies recruiting undergraduate participants (Rosenbaum, 1997 ), and for under-
graduate research participant pools to be young and woman-dominated (Dickinson et al., 2012).
At the same time, we emphasise that our sample’s age and gender composition reflect the demo-
graphic profile of undergraduate students at our focal institution, and Canadian universitiesmore
broadly: during the period of data collection, women comprised nearly 60% of all students at the
university (University of Saskatchewan, 2020), and 70% of students enrolled in postsecondary
programs in the social and behavioural sciences (Statista, 2021). Further, mature/special student
status at the institutionwas given to students commencing their undergraduate studies at age 21 or
older (University of Saskatchewan, 2021), suggesting that our sample fits the typical age range and
mean for studentswith non-mature/special student status.Most participants reported beingwhite
or European (60.8%) and reported beingCanadian citizens (48.3%) or permanent residents (21.1%).
There was nearly an even split between international students (50.8% of the sample) and non-
international students (49.2%). The predominance of white or European participants parallels
that of Saskatchewan (where 66% reported European ancestry and 85.6% report being non-visible
minority—see Statistics Canada, 2021, as cited by the Saskatchewan Bureau of Statistics, 2022).
While the sample includes fewerCanadian citizens and permanent residents than the 86%holding
these citizenship statuses in Saskatchewan (Statistics Canada, 2021, as cited by the Saskatchewan
Bureau of Statistics, 2022), it is common for Canadian undergraduate programs to have high per-
centages of international, non-Canadian students (Canadian Bureau for International Education,
2018). Personal incomes within the sample were 0 to $9999 (55.7%), $10,000–$19,999 (31.0%) and
more than $20,000 (13.3%).Most participantswereworking part-time (58.4%) orwere unemployed
(40.4%) with fewworking full-time (1.2%), fitting Canadian statistics showing a tendency for most
post-secondary students to work part-time while studying (Statistics Canada, 2019).
Socioeconomic status was approximated with participants’ reports of their mother’s (or female

guardian) and father’s (or male guardian) highest education and annual income before taxes in
the year prior. Education categories were created by separating parents who had completed a
Bachelor’s degree and those who had not. Table 1 presents the sample frequencies for parental
education and income categories.

Measures

Socioeconomic background

Socioeconomic status (SES) was approximated by measuring parental/guardian annual income
and education levels (American Psychological Association [APA], 2007). Socioeconomic status
was approximated with participants’ reports of their mother’s (or female guardian) and father’s
(or male guardian) annual income before taxes in the year prior with the following categories:
$0–19,999, $20,000–39,999, $40,000–59,999, $60,000–79,999, $80,000–$99,999, $100,000–119,999,
$120,000–139,999 and $140,000 or more. Scales (1 = $0–19,999 to 8 = $140,000 or more) of
mothers’ and fathers’ annual income were utilised for subsequent analyses. Given the average
annual income for both males and females in Canada was $47,500 in 2020 (Statistics Canada,
2022a), income categories were also collapsed into separate low (below $40,000), mid ($40,000–
59,999) and high ($60,000–79,999 and above) categories formothers and fathers for some analyses.
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Ta b l e 1 Parental education and income categories

Education category Frequency (%)
Neither parent has a Bachelor’s degree 207 (34.8%)
One parent has at least a Bachelor’s degree 188 (31.6%)
Both parents have at least a Bachelor’s degree 200 (33.6%)

Mother/female guardian Father/male guardian
Frequency (%) Frequency (%)

No Bachelors 286 (48.6%) 287 (50.3%)
At least a Bachelor’s degree 303 (51.4%) 284 (49.7%)
Annual income category Mother/female guardian Father/male guardian

Frequency (%) Frequency (%)
$0–19,999 108 (18.9%) 25 (4.5%)
$20,000–39,999 110 (19.3%) 62 (11.3%)
$40,000–59,999 109 (19.1%) 71 (12.9%)
$60,000–79,999 110 (19.3%) 98 (17.8%)
$80,000–$99,999 64 (11.2%) 101 (18.4%)
$100,000–119,999 31 (5.4%) 75 (13.6%)
$120,000–139,999 19 (3.3%) 41 (7.5%)
$140,000 or more 19 (3.3%) 77 (14.0%)
Low (below $40,000) 217 (37.2%) 87 (15.8%)
Mid ($40,000–59,999) 110 (18.9%) 70 (12.7%)
High ($60,000–79,999 and above) 256 (43.9%) 393 (71.5%)

Education was measured by asking participants to report on the highest education level attained
by both their mothers/female guardians and fathers/male guardians. Education categories were
created by separating parentswith at least a Bachelor’s degree and thosewith no Bachelor’s degree
(as in Krahn et al., 2018 ; Manzoni, 2016).

Parental financial support

Participants reported on proportion of housing expenses, school expenses, transportation, enter-
tainment and cellphone bill covered by parent(s)/guardian(s) in the prior 12 months using a
7-point scale (1 = none/0% of the cost to 7 = all/100% of the cost). This expense coverage measure
was adapted from Padilla-Walker et al. (2012) who were also examining a student population.
A financial support composite was developed with each of the expenses: (housing + school +
transportation + entertainment + cellphone bill)/6. Cronbach’s alpha for this scale was α = 0.79
(DeVellis, 2003 ).

Living arrangement

Participants reported on who they were living with and whether their parent(s)/guardian(s) help
them out with housing costs in any way (pay all, pay some, live with them at reduced rate, live
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in home rent-free, no help). Participants were separated into three groups based on their living
arrangement and parental housing cost support: coresiders (live with parents + parents cover
housing costs), independent home leavers (live outside parental home + no parental housing
costs support) and dependent home leavers (live outside parental home + parental housing costs
support).

Parental and professional financial advice

Participants were asked whether, in the last 12 months, they had learned about financial issues
(including saving, budgeting, credit and investing) by consulting or using (a) a financial advi-
sor/financial professional or (b) their parent(s) or guardian(s). In addition, they were asked how
much each of these resources influenced their day-to-day financial behaviours (e.g., daily spend-
ing of money, avoiding bank fees, investment choices, use of credit cards, etc.) over the past 12
months using a 4-point scale (1 = no influence to 4 = complete influence).

Demographics

In addition to the previous variables, participants were asked to indicate their self-identified
gender, employment status (working part-time, full-time, or not working), international student
status (yes or no), and personal income ($0 to $9,999, $10,000 to $19,999, etc. up to $80,000+).

RESULTS

RQ1: Is living with one’s parents more common among students with
more advantaged socioeconomic backgrounds?

As predicted by national statistics, living with parents was common in our sample of uni-
versity students. Roughly an equal number of participants reported living at home with
their parents/guardians (n = 307, 51.5%) compared to participants who lived outside of the
parental/guardian home (n= 289, 48.5%). Participants who lived outside of the parental/guardian
home either lived with roommates (n = 184, 30.9%), with a romantic partner (n = 53, 8.9%), or
on their own (n = 50, 8.4%). Results of an independent samples t-test suggested an age differ-
ence between individuals who lived at home with parents/guardians compared to individuals
who lived outside the parental home t(575) = –6.44, p < 0.001, d = 0.54, whereby individu-
als who lived outside of the parental home were on average a year older [Mliveathome = 19.74,
SD = 1.71; Mliveoutsidehome = 21.05, SD = 3.00]. There were no significant differences in liv-
ing arrangement between individuals who identified as male or female, international students
and non-international students, or race/ethnicity (predominant White/Caucasian or otherwise).
However, ANOVA results suggest there were personal employment [F(1, 594) = 34.12; p < 0.01, f
= 0.21] and personal income differences [F(1, 592) = 13.37; p < 0.01, f = 0.20] between individuals
who lived inside the parental home compared to individuals who lived outside the parental home.
A non-significant one-way analysis of covariance with mothers’ education, personal income,

employment status, race/ethnicity, international student status, age and gender as covariates indi-
cated students’ housing situation did not vary based onmothers’ annual income, F(2, 544)= 0.30;
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Ta b l e 2 Parental income means and standard deviations based on student living arrangement groups

Mother/female guardian
income category

Father/male guardian
income category

Student living arrangement
group Mean (SD) Mean (SD)
Coresiders 3.47 (1.83) 4.72 (2.08)
Independent home leavers 2.99 (1.67) 4.23 (1.89)
Dependent home leavers 3.25 (1.78) 5.09 (1.93)

Note: A 1 to 8 category scale was used for parental income.

Tab l e 3 Parental financial support received by participants over the previous 12 months

Expense

Frequency (%) of reported
70%–100% coverage by
parent(s)/guardian(s)

Housing and utilities 341 (57.3%)
Groceries (e.g., food and household supplies) 307 (51.5%)
Cell phone bill 290 (49.1%)
School expenses (e.g., tuition, books) 277 (46.7%)
Transportation (e.g., car payments, insurance,
transit pass, bike repairs)

211 (35.5%)

Entertainment (e.g., eating out, going to bars,
going to movies)

86 (14.5%)

Note: Participants could select more than one response.

p = ns. Participants’ mothers’ education [F(1, 544) = 4.57; p < 0.05], personal income [F(1, 544) =
4.97; p < 0.05], employment status [F(1, 544) = 22.92; p < 0.001] and age [F(1, 544) = 54.27; p <
0.001] were all significant covariates.
A non-significant one-way analysis of covariance with fathers’ education, personal income,

employment status, race/ethnicity, international student status, age and gender as covariates indi-
cated student living arrangements did not vary based on fathers’ annual income, F(2, 517) = 0.66;
p = ns. Participants’ fathers’ education [F(1, 517) = 10.59; p = 0.001], personal employment status
[F(1, 517) = 22.65; p < 0.001], and age [F(1, 517) = 55.95; p < 0.001] were all significant covariates.
Parental income means by student living arrangement groups are presented in Table 2.

RQ2: Is parental financial support more common among students with
more advantaged socioeconomic backgrounds?

Parental coverage of varied expenses was also common. Housing and utility coverage were the
most common form of support participants received from their parent(s)/guardian(s), followed
by groceries, cellphone bill, school expenses and transportation (see Table 3).
A significant one-way analysis of covariance with mothers’ education as a covariate, F(2, 564)

= 5.32; p < 0.01, f = 0.208) and subsequent post hoc analyses indicated that students whose
mothers’ income was ‘high’ ($60,000–79,999 and above) provided more financial support than
students whose mothers’ income was ‘low’ (below $40,000) (at p < 0.01). There were no other
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Tab l e 4 Parental income means and standard deviations based on student living arrangement groups

Parental financial support
Parental income groups Mean (SD)
Mother
High ($60,000–79,999 and above) 4.03 (1.53)
Mid ($40,000–59,999) 3.57 (1.83)
Low (below $40,000) 3.45 (1.74)
Father
High ($60,000–79,999 and above) 3.94 (1.64)
Mid ($40,000–59,999) 3.41 (1.71)
Low (below $40,000) 3.39 (1.70)

Tab l e 5 ANCOVA results for parental financial advice

Analyses ANCOVA results
Mother’s income (low, mid, high) × learning about financial
issues by consulting parents

F(2,514) = 2.65, p = 0.07.

Father’s income (low, mid, high) × learning about financial
issues by consulting parents

F(2,514) = 4.22, p = 0.02

Mother’s income (low, mid, high) × financial behaviour
influenced by parents

F(2,516) = 0.80, p = 0.45

Father’s income (low, mid, high) × financial behaviour
influenced by parents

F(2,516) = 1.50, p = 0.23

Parental education × learning about financial issues by
consulting parents

F(2,561) = 0.26, p = 0.77

Parental education × financial behaviour influenced by
parents

F(2,563) = 0.23, p = 0.80

significant differences. A significant one-way analysis of covariance with fathers’ education as a
covariate, F(2, 534) = 5.22; p < 0.01, f = 0.208) and subsequent post hoc analyses indicated that
students whose fathers’ income was ‘high’ ($60,000–79,999 and above) provided more financial
support than students whose fathers’ incomewas ‘mid’ ($40,000–59,999) (significance at p< 0.05)
and ‘low’ (below $40,000) (significance at p < 0.01). There were no other significant differences.
Parental financial support by parental income group means are provided in Table 4.

RQ3: Do students with more advantaged socioeconomic backgrounds
report higher rates of receiving (and using) parental financial advice?

Nearly half of participants (n= 288, 48.5%) had consulted their parent(s)/guardian(s) about finan-
cial issues in the past 12months.Most participants reported their parents’ advice havingmoderate
influence (n = 268, 45%) or complete influence (n = 194, 32.6%) on their everyday financial
behaviours. One-wayANCOVAswere conducted to comparemothers’ and fathers’ socioeconomic
status and participant reports of receiving and using financial advice from parents, with partici-
pant gender, age, race/ethnicity, employment status, personal income and international student
status as covariates. There was a significant effect of fathers’ income on learning about financial
issues by consulting parents after controlling for the covariates (Table 5), whereby students whose
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Tab l e 6 ANCOVA results for professional financial advice

Analyses ANCOVA results
Mother’s income (low, mid, high) × learning about financial
issues by consulting financial advisor/professional

F(2,516) = 0.54, p = 0.59

Father’s income (low, mid, high) × learning about financial
issues by consulting financial advisor/professional

F(2,526) = 3.38, p = 0.035

Mother’s income (low, mid, high) × financial behaviour
influenced by financial advisor/professional

F(2,515) = 1.27, p = 0.28

Father’s income (low, mid, high) × financial behaviour
influenced by financial advisor/professional

F(2,515) = 0.85, p = 0.43

Parental education × learning about financial issues by
consulting financial advisor/professional

F(2,562) = 0.90, p = 0.78

Parental education × financial behaviour influenced by
financial advisor/professional

F(2,562) = 0.55, p = 0.58

fathers’ income was high (M = 1.52, SD = 0.50) were more likely to have learned about financial
issues from their parents compared to students whose fathers’ income was low (M = 1.45, SD =

0.50). International student status was the only covariate significantly related to learning about
financial issues by consulting parents, F(1, 514)= 333.90, p< 0.001. No other analyses or covariates
were significant (Table 5). One-way ANCOVAs were also conducted comparing parental educa-
tion (both having a Bachelor’s degree, one having a Bachelor’s degree, neither having a Bachelor’s
degree) and participant reports of receiving and using financial advice from parents. Analyses
were all non-significant (Table 5).

RQ4: Do students with more advantaged socioeconomic backgrounds
report higher rates of receiving (and using) professional financial
advice?

Half of participants (n = 298, 50.1%) had consulted professionals (‘a financial advisor/financial
professional’) about financial issues in the past 12 months. Compared to parental advice, this
advice had reportedly less influence over their everyday behaviours, with 40.7% of participants
(n= 242) reporting that it had no influence and 14.3% of participants (n= 85) reporting that it had
minimal influence. One-way ANCOVAswere conducted to comparemothers’ and fathers’ socioe-
conomic status and participant reports of receiving and using financial advice from a financial
advisor or professional, with participant gender, age, race/ethnicity, employment status, personal
income, and international student status as covariates. There was a significant effect of father’s
income on learning about financial issues by consulting a financial advisor/professional after
controlling for the covariates (Table 6), whereby students whose fathers’ income was high (M
= 1.51, SD= 0.50) were more likely to have learned about financial issues from their parents com-
pared to students whose fathers’ income was low (M = 1.54, SD = 0.50). International student
status was the only covariate significantly related to learning about financial issues by consult-
ing a financial advisor/professional, F(1, 516) = 62.28, p < 0.001 (Table 6). One-way ANCOVAs
were also conducted comparing parental education and participant reports of receiving and using
financial advice from a financial advisor/professional, with the covariates. Analyses were all
non-significant (Table 6).
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DISCUSSION

This research sought to examine how family socioeconomic background related to undergraduate
students’ receipt of intergenerational transfers in multiple forms. More particularly, it examined
this topic in a Western Canadian Prairie context and at a time of broader economic austerity and
turbulence felt within the postsecondary environment. It subsequently aimed to understand how
such transfers might contribute to the intergenerational transmission of (dis)advantage in the
understudied Canadian context. The findings lead to three global conclusions.
First, these results highlight the commonality and diversity of support received by undergradu-

ate students from parents. Roughly half of postsecondary students surveyed (51.5%) indicated that
they lived with their parent(s)—a living arrangement that confers financial advantages on young
adults by reducing or altogether eliminating housing expenses. Coverage of varied expenses was
also commonly reported, with around half of the participants reporting that their parents paid for
a majority or all of their housing expenses, groceries, cell phone bills and school expenses. Nearly
half of participants (48.5%) had consulted their parent(s)/guardian(s) about financial issues in
the past 12 months, with most participants reporting moderate or high influence of this advice on
their daily financial behaviours. Although evenmore participants (50.1%) consulted professionals
about financial issues, this advice was viewed as carrying little to no influence on their everyday
financial behaviours. These findings confirm existing literature across national contexts (includ-
ing Australia, Canada, the United States, Italy and Japan) identifying the transition to adulthood
as one frequently carried out jointly, with parents transferring varied resources to young adults
during this time (Huang et al., 2018; Kozicka, 2017; Mitchell, 2006; Newman, 2012; Padilla-Walker
et al., 2012; Ploeg et al., 2004; Schoeni&Ross, 2005; Swartz et al., 2011;Wightman et al.,2012), while
examining an understudied context in which relatively robust social welfare support for young
adults (and relatively lower costs of living) might be expected to differently influence financial
pressures and support practices at the family level. This study also contributes a more granu-
lar understanding of the types of financial support received by university-attending students in
Canada, showing how financial support sometimes extends beyond housing or tuition expenses
to include cell phone bills, groceries, transportation and, less frequently, entertainment expenses.
In theoretical view, these findings affirm and even bolster claims about the relevance of inter-

generational resource transfers—in Canada and beyond—from parents to children during the
transition to adulthood (Swartz, 2008; Waithaka, 2014; Worth, 2018b , 2021). Using Waithaka’s
(2014) framework of family capital, we observe family capital being potentially composed of mul-
tiple resources provided to young adults past their adolescent years, including both economic
capital (in the form of financial expense coverage) and cultural capital (in the form of financial
advice that is accessible and useful).
As a second contribution—one most central to this special issue’s theme of family diversity—

these findings demonstrate differences in the types and degrees of tangible support provided to
Canadian undergraduate students according to socioeconomic background. Consistently, varia-
tions in financial support occurred in relation to parental education attainment—a finding that
aligns with the majority of previous research out of the United States (Cobb-Clark & Gørgens,
2014; Fingerman et al., 2015 ; Hardie & Seltzer, 2016; Huang et al., 2018; Manzoni 2016; Schaller &
Eck, 2021; Swartz et al., 2011; Wightman et al., 2012). Whereas literature out of Canada, the United
States andAustralia has shownmixed findings concerning the relationship between parental edu-
cation and coresidence (Bilette et al., 2011; DeMarco&Berzin, 2008; Fingerman et al., 2015; Krahn
et al., 2018; Swartz et al., 2011; Ward & Spitze, 2007), we did observe a linkage between the two—
one that may be explained by a focus on a student sample, where parental investment and the
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transmission of cultural capital may be particularly relevant (Waithaka, 2014). Students with par-
ents holding Bachelors’ degrees were more likely to be living with their parents and receiving
financial support to cover combined costs of housing, tuition and school costs, transportation,
groceries, entertainment and cell phone bills.
Differences according to parental income also surfaced, but in a less robust way, which once

again fits with the pattern in the literature pointing to income as a less consistent predictor of
intergenerational support in Australia and the United States (Cobb-Clark & Gørgens, 2014; Fin-
german et al., 2009; Hardie & Seltzer, 2016; Padgett & Remle, 2016; Swartz et al., 2011; Wightman
et al., 2012). No connections were found between the child’s likelihood of living at home and their
mother or father’s income. Likewise, no connections were found between parents’ incomes and
the financial support students received for transportation, groceries or entertainment. Mothers’
and fathers’ incomes were each separately associated with greater likelihoods of covering housing
expenses, tuition and school expenses, and cell phone bills.
Such findings have both theoretical andmethodological implications. Once again drawing from

Waithaka (2014), these findings confirm within a Canadian Prairie context the reality of dis-
parate access to economic capital across socioeconomic backgrounds. Whereas students whose
parents have university degrees receive greater diversity and robustness of financial support, stu-
dents whose parents do not have such credentials receive fewer forms of support and less robust
coverage of expenses. In sum, these findings point to the transmission of family capital among par-
ents with existing cultural capital (i.e., in the form of educational attainment, Waithaka, 2014).
This difference suggests that parents with university credentials may be more inclined to set
up a whole lifestyle for their children to make the transition to adulthood and life after post-
secondary graduation easier and smoother. As proposed by Waithaka (2014), parents assist their
grown postsecondary-attending children by putting at their disposal resources that can be both
consumed and invested in in order to enhance the young adults’ performance and well-being
through the university years.
Following Swartz et al. (2011, citing Lareau, 2003 ), we might consider such support a form of

concerted cultivation, whereby parents provide the resources not merely for accessing university
itself (i.e., through housing or tuition expenses) but also for accessing a comfortable or desirable
lifestyle that will permit success in higher education. Of course, this is somewhat of an inferen-
tial leap, but one that should be examined in further detail. Granted, Canada’s higher education
landscape is not as stratified as that of the United States (Aurini et al., 2020), and parents may
not necessarily be aiming to set their child up for comparably differentiated levels of prestige.
Nonetheless, in the American context the focus or utility of these capital-based advantages may
not be (just or mainly) about gaining social prestige and climbing or staying high on a social hier-
archy ladder, but rather about having a broad base of resources to enable a certain lifestyle, confer
privileges or afford flexibility in how to live while pursuing higher education.
Whereas educational attainment was consistently associated with diverse forms of intergen-

erational transfers, this was not the case with parental income. Why? At least three different
explanations can be offered. First, because educational status is a more stable indication of social
position (Shavers, 2007), its links to support practices may be comparatively more robust. Edu-
cation is often considered a critical indicator of SES because it conveys information regarding
earning potential across the lifespan, whereas income and occupation provide a snapshot of an
individual’s social and economic situation (Shavers, 2007). Second, students’ reports of parental
income may have been less accurate compared to their reports of parental education since dis-
cussions of income tend to be considered imprudent. Anderson et al. (2017), for example, found
that 24% of American high school students were able to estimate their parents’ income bracket,
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and another 31% were off by one income bracket, whether above or below their parent’s actual
income (i.e., within $30,000). By contrast, we would assume a greater level of accuracy in report-
ing parental education, due to its more stable and less sensitive nature as a topic of conversation.
Third, links between educational attainment and support provisionmay be stronger because they
are rooted inmotivations to transmit a tradition of educational attainment as amoral end in itself,
not only as a means to a higher income. Worth (2021), for example, has highlighted that among
the middle-class population in the Greater Toronto Area, parental money transfers for higher
education were an expected norm tied to notions about good parenting.
As a final contribution, this research found variations in financial advice only in relation to

fathers’ income, and not in relation to parents’ educational backgrounds. That is, young adults
whose fathers had higher incomes were more likely to receive financial advice from their parents
or financial professionals andweremore likely to report parents or professionals influencing their
everyday financial decisions. Beyond this, wewitnessed no relationship between participants’ per-
ceptions of useful financial advice and their socioeconomic background. Such findings diverge
from existing American research showing links between educational background and receipt of
financial advice (Cornwell & Cornwell, 2008; Luhr, 2018; Serido et al., 2020), but partially sup-
port research targeting income as an indication of socioeconomic background (Tang & Lachance,
2012; Winchester & Huston, 2015). Potentially, there may be a practical need for students receiv-
ing greater amounts of financial support from fathers (who, in our sample, generally made much
greater earnings) to manage these funds using professional and parental support—a relationship
less based on cultural capital than on needs for asset management.
Policy implications should ideally be based onmore substantiation of these findings. That said,

we would argue that since families have strong incentives to invest resources in their children
(and therefore perpetuate this trend), policies must be created to generate more equitable access
to post-secondary education—even in this national context of subsidies that are reasonable in
comparative perspective—potentially through greater subsidies to the cost of post-secondary edu-
cation itself or through reduction to the costs of housing for postsecondary students. By contrast,
improving access to financial advice, whether through increasing its availability and/or lowering
its associated costs, may be a less effective approach, since this form of support appeared to be dis-
tributed more evenly across students. In brief, it does not seem to be the case that policies aimed
at individual-level financial education would be sufficient in creating an ‘even playing field’ for
university students of diverse backgrounds.
This research has several limitations, which provide departure points for examining family dif-

ferences in intergenerational support types and degrees, both in Canada and beyond. First, this
study relies on children’s self-reports of parental income and education. Future research ought
to test whether these findings persist using parental reports, which are likely to be more accu-
rate. Likewise, future research could draw on other forms of socioeconomic status to cultivate a
more nuanced understanding of family capital, for instance, by examining home ownership and
other assets. This study was unable to uncover parents’ understandings of their decisions, tools
and resources—that is, the ‘parenting logics’ (Aurini et al., 2020)—underpinning their support
behaviours. In the future, research could both describe parents’ support discourses and unveil the
interests or political effects perpetuated by such discourses. On a related note, we were not able to
identify parents’ or students’ constructions of support as socially expected and/or socially appro-
priate (cf,Worth, 2021; Seltzer et al., 2012). Since receiving or providing off-time supportmay carry
implications for one’s self-esteem (Culatta & Clay-Warner, 2021), it could be of value to health and
psychological researchers to investigate the diverse expectations and norms surrounding finan-
cial support during the transition to adulthood. Finally, and perhapsmost importantly for building
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our understandings of parental financial support, future researchers should employ longitudinal
research designs and considermore ethnically diverse student populations. By looking at parental
support over time, the causes and consequences of the social reproduction of family capital will
be visible in greater detail. Although the reproduction of racial and ethnic inequalities was not a
focus of the present research, we recognise that universities—as colonial institutions—are sites
where such inequalities are reproduced, and more consideration of these processes should be a
focus in future work, both in Canada and beyond.
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